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Strategy for writing: Brixington Primary School
	Early Writing:
	Early writing is developed through both language comprehension and decoding.

	Early writing and mark-making is celebrated as a way of communicating our ideas and feelings. Our youngest pupils are stimulated to make marks through carefully chosen learning themes that celebrate words and sentences and the graphemes that form them. Children and teaching staff participate together in a range of early mark-making activities during continuous provision, and children are encouraged to carry these on when learning independently. As children learn new sounds and graphemes, they have a wide range of opportunities to apply these new skills, using a range of media in various contexts. For example, children might use fingers or sticks to write their name outside, or might take their shopping lists into the role play supermarket. 

Children’s early writing ability is assessed in September of their Reception year, using baseline assessments in line with the EYFS learning profile. These assessments help teachers identify the most important next steps for supporting children’s writing and these are planned for carefully. 

Teachers understand that many important gross motor and fine motor skills must be developed as well as an emerging knowledge of phonics, before children can successfully record their ideas as writing. For this reason, teachers’ planning connects important skills of physical development and reading to those required for writing. This will be seen in the choice of continuous provision activities and also in specific, directed tasks when teaching staff work in small groups or even 1:1 with pupils. For example, ‘heavy work’ in the outside area or specific movement practice through the Write Dance scheme are used to develop appropriate muscles to ready children for the physical demands of writing. 

Children learn that writing is a way of communicating wonderful stories and useful information, and texts are shared each day that role model successful use of language. The inclusion of these texts and their themes in the learning environment, mean that children have every opportunity to connect their emerging skills with reading phonics and handwriting to their understanding of new stories and non-fiction texts. 

Parents chiefly support children’s development of writing skills through sharing stories at home and fostering a love of reading. However, parents are also invited in to information evenings to learn about supporting their child’s handwriting and understanding of phonics, and stay and play sessions and special events (such as a Vocabulary Parade in Book Week) allow parents to celebrate the richness of language with their children and the school. 


	Phonics for spelling:
	The diligent, concentrated and systematic teaching of phonics is central to the development of early writing.

	The Letters and Sounds phonics scheme is followed and pupils’ progress is assessed in line with the program’s overview for the year. Ongoing assessment of pupils’ phonics progress is sufficiently frequent and detailed to identify any pupil who is falling behind the programme’s pace. If they do fall behind, targeted support is given immediately to help them keep up, but if this persists then more frequent intervention occurs (such as smaller group teaching or 1:1 sessions) and support will be provided by SENDCO or other professionals where necessary.  
 
In EYFS and Year 1, phonics sessions take place for all pupils each day. These make use of suggested Letters and Sounds strategies as well as the Phonics Play program and those developed by teachers.  
Sessions are short and feature significant pace and always include an opportunity to read tricky words, to blend and segment, to identify and use a new or revised sound, and to write. At times, children will be grouped with peers who are working at the same specific stage as them to help ensure progress is sequential and lessons are focused upon relevant next steps. Pupils with the least confidence will sometimes be taught in smaller groups, by a class teacher or experienced TA with relevant training.  
 
To ensure all children learn sounds in a sequential way, in EYFS, continuous provision will include opportunities to use the sounds in context and some pupils throughout EYFS and KS1 will have significant additional opportunities to practice the sounds with an adult, on their own and in small groups.  
 
The overwhelming majority of pupils achieve the phonics mark at the end of Year 1. Pupils who do not, receive additional phonics teaching in Year 2 and their book choices are closely monitored as they move up through the school, to ensure that reading supports phonetic development.  
 
Phonics lessons are delivered by teachers and experienced TAs, and CPD is delivered by experienced school staff each term. Volunteers sometimes help children with reading.  

	Developing a whole-school writing culture
	Writing is shown to be valued and important throughout the school.

	The importance placed upon writing is evident through its celebration in every classroom. Each class displays children’s progress in writing on a display that features termly ‘Let’s Write’ pieces, where pupils can showcase the progress they have made in the subject. 

All ingredients of good writing have prominence in the school’s teaching. English units include a purpose and often a genuine audience in order to inspire creativity and writing for effect. High expectations of grammar and punctuation are supported through specific lessons each week and a carefully designed curriculum that allows pupils to build on specific grammar and punctuation skills each year. Children’s confidence with phonetic spelling in the early years and KS1 is built upon by a spelling curriculum that is aligned with No Nonsense Spelling and ensures pupils knowledge of spelling patterns and high frequency words develops sequentially. 

Children are inspired to write through exposure to high quality, carefully chosen texts that are shared as stories each day and as the focus of English units of learning. Teachers also are role models to successful writing, and English teaching always features shared writing opportunities, often as a way of modelling good practice or of editing for effect. Teachers also rigorously apply the school’s handwriting standards, which expects all learners to use a cursive script. 

	Progression of writing skills
	Teaching of writing skills is sequential and carefully planned for.

	The school’s curriculum for writing outlines the important writing skills for composition and grammar in a sequential manner, making use of the National Curriculum, research and successful approaches such Pi Corbett’s Grammar for Writing. This supports teachers who plan original units of learning that allow the development of these prescribed skills and knowledge. 

Teachers with additional needs are inspired by writing models that tap into their interests and represent something to aspire to. Where necessary, children’s individual learning plans identify specific skills or knowledge that must be taught specifically in order to ensure they can progress through the curriculum.

The school’s approach to teaching writing is such that all units of learning include: modelling of a text to exemplify the objectives and curricular goals for the unit; shared writing and/or planning to scaffold children’s understanding of these objectives; independent writing to practise using the learned skills for a purpose. Children also learn to edit their work for effect, through guided and individual sessions. 

Teachers will choose themes or a specific book around which to base their English units, and these will be inspired by the children’s interests and links with the wider curriculum. Long-term planning means that children always receive a broad range of experiences and work with a range of genres each year, including non-fiction and poetry as well as narrative storytelling. Long term planning is overseen by subject leaders who monitor the coverage of genres and skills and ensure repetition is to aid memory and build upon prior knowledge and is deliberate. 

Children are expected to write in English lessons and high expectations are also applied to writing across the curriculum, in Learning Journey books for example. 


	Delivery of writing lessons
	Teaching of writing is planned consistently across the school.

	The school’s approach to vocabulary acquisition prescribes that vocabulary is celebrated daily through a ‘word of the day’, which is sometimes explored through models such as a Frayer model or prefix/suffix grid to allow pupils to develop a deep understanding of new words and apply them in new contexts. 

Approaches to phonics and spelling are supported through Letters and Sounds and No Nonsense Spelling consistencies, which are evident in each class’s timetables and lessons. Shared whole-school approaches to planning reading and writing lessons means that, where necessary, shared consistencies are applied across the school. 

Everyone works towards end-of-unit writing pieces that showcase their best efforts and, as a result, all classes are able to showcase every pupil’s best work on display. 


	Continued Professional development
	Staff receive training in order to provide them with the skills required to teach all aspects of writing.

	Staff’s confidence with all elements of the writing curriculum has been measured through staff surveys and lesson observations and leaders understand the challenge involved in ensuring all staff have necessary knowledge in phonics, grammar and punctuation as well as an understanding of the English curriculum’s objectives for each year group. Ongoing CPD for subject leaders (e.g. involvement with Federation English Group days) ensures the school has up-to-date subject knowledge far cascading, and staff meeting and TA CPD sessions include opportunities to pass on this training. Shared moderation, standardisation and agreed assessment criteria (in school and with other schools in the Trust) for each year group help ensure that all pupils have received sufficient subject knowledge to make excellent progress. 
Leaders have identified that some staff lack sufficient knowledge to teach phonics confidently, especially if they work with older children, and that teachers of younger children lack confidence with some KS2 grammar objectives. A shared approach to planning and additional CPD sessions are organised to ensure this does not affect pupils; ability to succeed. 


	Assessment of writing
	Both summative and formative assessment of writing is used to inform planning and support children’s progress.

	The sequential nature of the school’s long term planning means that children’s attainment can be managed by measuring the extent to which they are keeping up with the taught curriculum. To show their progress, children complete independent writing activities and these are assessed carefully each half term against the appropriate learning objectives from the school plans. This includes goals for composition, transcription and grammar and punctuation. 
Regular spelling tests help to inform teachers of children’s ability in spelling and areas that require further revision.
Each term, teachers use assessment criteria and moderation with colleagues in the same year group to agree whether or not each child is working at age related expectation. This data is used by teachers and leaders to identify necessary next steps for pupils and groups of pupils, and informs detailed pupil progress meetings twice per year. 
Children who are not keeping up with our curriculum are given support to address gaps I their learning. This might be specific targets on a personalised learning plan or regular group or 1:1 intervention, outlined on classes’ provision maps. 
What strategies are put in place for children who are seen to be underachieving when assessed?
As well as moderating with colleagues at school, the Trust arranges three opportunities throughout the year for moderation and standardisation, led by a Senior Leader of Education for English, and making use of DfE standardisation materials. 
Children receive various tyes of feedback for their work, in line with ther school’s feedback policy. This includes a focus on in-the-moment-feedback, to provide children with immediate things to edit or improve, but also written feedback, with specific next steps, for extended, individual writes. 

	Intervention programmes for writing
	There is a school-wide commitment for every child to be a reader.  Those that fall behind are supported to catch up quickly.

	We know that writing is an essential form of communication, and that challenges with writing may be due in part to underlying difficulties with other important areas, such as language and interaction, reading and understanding, or phonetic ability. If a child is not keeping up with writing, then these things will be explored through assessment tools from the SEND assessment toolkit. For example, a Language Link assessment or single word reading test may be carried out as a diagnostic tool for precisely identifying need. 
Once an area of need is identified, work between teachers, leaders and the SENDCO (as well as some other agencies, where necessary) is carried out to outline the necessary actions for helping the child make as much progress as they possibly can. This might be specific targets on a personalised learning plan or regular group or 1:1 intervention, outlined on classes’ provision maps. For example, in some classes, weekly handwriting groups focus on transcription and, in other parts of the school, small-group phonics interventions support whole-class teaching. Some children work on spellings on a 1:1 basis with an adult nearly every day. These additional learning sessions will sometimes take place during English lessons with the same focus, but also during other times when they will have the biggest impact on learning and the least impact on other areas of the curriculum. These are planned out carefully by teachers on a provision map. 
Interventions of this nature are run by teachers and teaching assistants, who receive CPD each Monday morning for half an hour, prioritising skills they need in order to provide successful interventions. 

	Parental engagement
	High expectations regarding the writing culture within the school and the value of writing are passed on to parents.

	Parents are expected to support children’s learning of writing, chiefly through sharing high quality texts that are well-matched to children’s ability, and they are given support through the library and reading records information to do this. There is an expectation that children read at home as often as possible (a target of 5 times per week) and this is monitored through reading records. 
Each week, children are also set other home learning activities. Having consulted with parents about home learning, the school aims to offer, along with reading, spelling, phonics or grammar activities for children at home, along with options for more detailed ‘projects’. Parent are also provided with the class’s Words of the Day for that week so that they can be discussed at home. 
Parents are invited to information evenings in EYFS and KS1 about support with home learning, and information and support is also provided at parents’ evenings. 






Planning English units at Brixington

Approach:
Each unit of learning will follow the following sequence. 
1. Modelling of a text to exemplify the objectives and curricular goals for the unit
2. Shared writing and/or planning to scaffold children’s understanding of these objectives
3. Independent writing to practise using the learned skills for a purpose. Children also learn to edit their work for effect, through guided and individual sessions. 
Depending on the unit and theme, different elements might be focused upon for longer periods. 
Often, teachers will follow the Talk for Writing model within this approach, or the Take One Book model. 

Planning: 
Planning begins with the Year Group Overview document and teachers map out which genres will be taught at which points throughout the year and term, looking for connections with other learning and being mindful of children’s prior knowledge and teaching in other year groups. This is added to year group’s termly overviews. 
Unit planning documents are then completed, which outline the unit within the approach described above. Teachers make decisions about when objectives and grammatical features will be taught, practised and applied. They also outline what feedback will be necessary at each stage and if particular children will require additional feedback or support. 
Discrete lessons for spelling, phonics and reading comprehension, as well as vocabulary acquisition (Word of the Day) are connected with these units but also have their own progression sequence. 


Brixington - Writing Unit of Work Planning 
Year group:				Term:				Unit of Work:
	Engaging Hook
	Creative context
‘Wow’ moment
	Planning – teaching, activities, questions, feedback and target pupils. 

	Modelling of text/genre features

(imitate)
	Internalise model text/Text map
Read as a reader
· Vocabulary work
· Deepen understanding through drama 
· Use Book Talk 
· Comprehension exercises 
· Magpie words and phrases
Read as a writer
· Box up the text
· Supplement with other examples of the same text type
· Co-construct toolkit
	















	Shared writing/ planning


(innovate)
	Shared writing 
· Features of toolkit
· Elements of grammar and punctuation
· Magpied vocabulary
Box up new version & talk the text
· Use different levels of innovation 
Feedback & improvement
	












	Independent writing/ practice

(invent)
	New context or innovation
· Can use film/picture/wordless picture book
· Planning format
· Drafting
· Editing and revising
· Publishing
	













	YEAR GROUP OVERVIEW

	YEAR 1
	Genre
	Grammatical Features
	Suggested Final Written Outcome
	Possible Texts 

	Narrative
	Stories with predictable phrasing (6 weeks – or 2 + 2 + 2 weeks)
	• Stories are often written in the third person and past tense e.g. Goldilocks ate the porridge; Goldilocks broke the chair; She fell asleep in Baby Bear’s bed.
• Personal recounts and retellings often use the first person and past tense, e.g. I had tea at my Granny’s house on Saturday; We went to the park after school. 
• Sentences are demarcated using full-stops, capital letters and finger spaces. 
• Use of conjunctions e.g. and … to join ideas and create variety in the sentence structure. 
• Use of exclamation marks to indicate emotions such as surprise or shock e.g. Help! Oh no! 
• Question marks can be used to form questions, e.g. I said to Mum can I have a biscuit? Who are you? Said the wolf.
Use of the personal pronoun ‘I’ to retell personal narratives, e.g. I went to the park yesterday
	Write simple sentences using patterned language, words and phrases taken from familiar stories
	

	
	Contemporary fiction – stories reflecting children’s own experience (4 weeks – or 2 + 2 weeks)
	
	Write a series of sentences to retell events based on personal experience.
	

	
	Traditional Tales - Fairy tales (6 weeks – or 2 + 2 + 2 weeks)
	
	Write a re-telling of a traditional story.
	

	Non-Fiction
	Labels, lists and captions 1 week
	
	Write labels and sentences for an in-class exhibition/ museum display
	

	
	Recount 2 weeks - or 1 + 1 week
	Although, the Year 1 curriculum asks pupils to sequence sentences to write short narratives, simple recounts and retellings can be written about experiences with which pupils are familiar. These should use the grammar and punctuation objectives listed in the National Curriculum for Year 1.
	Write simple first person recounts based on personal experience, using adverbs of time to aid sequencing
	

	
	Report 2 weeks
	Although, the Year 1 curriculum asks pupils to sequence sentences to write short narratives, simple non-chronological reports can be written about topics with which pupils are familiar. These should use the grammar and punctuation objectives listed in the National Curriculum for Year 1.
	A simple nonchronological report with a series of sentences to describe aspects of the subject; distinguish between a description of a single member of a group and the group in general
	

	
	Instructions 2 weeks
	Although, the Year 1 curriculum asks pupils to sequence sentences to write short narratives, simple instructions can be written. These should use the grammar and punctuation objectives listed in the National Curriculum for Year 1.
	Following a practical experience, write up the instructions for a simple recipe
	

	
	Explanations 2 weeks
	
	Draw pictures to illustrate a simple process and prepare several sentences to support the explanation
	

	Poetry
	Vocabulary building (1 week)
	
	Read, write and perform free verse
	

	
	Structure – rhyming couplets (1 week)
	Couplet – two consecutive lines of poetry which are paired in length and rhyme.
	Recite familiar poems by heart
	

	
	Vocabulary building (1 week)
	
	Read, write and perform free verse
	

	
	Structure – rhyming couplets (1 week)
	
	Recite familiar poems by heart. 
	

	
	Vocabulary building (1 week)
	
	Read, write and perform free verse
	

	
	Take one poet – poetry appreciation (1 week)
	
	Personal responses to poetry Recite familiar poems by heart
	

















	YEAR 2
	Genre
	Grammatical Features
	Suggested Final Written Outcome
	Possible Texts 

	Narrative
	Traditional Tales - Fairy Tales (4 weeks – or 2 + 2 weeks)
	• Stories are often written in the third person and past tense e.g. Goldilocks ate the porridge; Goldilocks broke the chair; She fell asleep in Baby Bear’s bed. 
• The past progressive form of verbs can be used, e.g. the Billy Goats Gruff were eating, Rapunzel was hoping someone would come and rescue her… 
• Apostrophes can be used for possession, e.g. Granny’s house, baby bear’s bed. 
• Apostrophes to show contraction can be used, e.g. Goldilocks couldn’t believe her eyes. 
• Personal retellings often use the first person and past tense, e.g. I had tea at my Granny’s house on Saturday; We went to the park after school. 
• Sentences are demarcated using full-stops, capital letters and finger spaces.
Use of conjunctions e.g. and, so, because, when, if, that, or, but … to join ideas and enable subordination of ideas. • Use of exclamation marks to indicate emotions such as surprise or shock e.g. Help! Oh no! and to form exclamative sentences, e.g. How amazing was that!, What an incredible sight! 
• Question marks can be used to form questions, including rhetorical questions used to engage the reader. • Adjectives including comparative adjectives are used to aid description and make comparisons, e.g. the troll was big but the eldest Billy Goat Gruff was bigger.
 • Noun phrases can be used to create effective descriptions, e.g. the deep, dark woods. 
• Commas can be used to separate lists of characters, ideas and adjectives in expanded noun phrases. 
• Verbs should be chosen for effect e.g. walked instead of went, grabbed instead of got etc.
	Write a re-telling of a traditional story.
	

	
	Stories with recurring literary language (4 weeks – or 2 + 2 weeks)
	
	Use a familiar story as a model to write a new story
	

	
	Traditional Tales - Myths (creation stories) (4 weeks - or 2 + 2 weeks)
	
	Write a creation myth based on ones read e.g. how the zebra got his stripes.
	

	Non-Fiction
	Explanations 2 week
	Consistent use of present tense 
Questions can be used to form titles
Question marks are used to denote questions (Y1) 
Use conjunctions e.g. so…because
	Following practical tasks, produce a simple flowchart or cyclical diagram and record a series of sentences to support the explanation
	

	
	Recount 2 weeks - or 1 + 1 week
	Use past and present tense throughout writing 
Use progressive forms of verbs 
Use conjunctions for coordination and subordination
Use of noun phrases
	Write first person recounts retelling historical events, using adverbs of time to aid sequencing, and maintaining consistency in tense and person
	

	
	Report 4 weeks – or 2 + 2 weeks
	Use present and past tense throughout writing 
Questions can be used to form titles 
Question marks are used to denote questions (Y1) 
Use conjunctions e.g. because to aid explanation 
Use adjectives including comparative adjectives to create description
	Assemble information on a subject, sorting and categorising information; use comparative language to describe and differentiate
	

	
	Instructions 2 weeks
	Use of command sentences 
Commas in lists
	Write a series of fiction-based instructions (i.e. ‘How to trap an ogre’), including diagrams.
	

	
	Explanations 2 weeks
	Consistent use of present tense 
Questions can be used to form titles
Question marks are used to denote questions (Y1) 
Use conjunctions e.g. so…because
	Produce a flowchart, ensuring content is clearly sequenced
	

	Poetry
	Vocabulary building (list poems) (2 weeks)
	
	Read list poems. Write and perform own versions.
	

	
	Structure – calligrams (1 week)
	Calligram - a poem where the formation of the letters represents an aspect of the poem's theme. E.g. a scary poem might be written in a shaky hand.
	Write own calligrams (based on single words)
	

	
	Vocabulary building (1 week)
	
	Read, write and perform free verse
	

	
	Structure – calligrams (2 weeks - or 1+1weeks)
	Shape poem – A poem which is laid out to take the shape of the subject of the poem.
	Write own calligrams (shape poems)
	

	
	Vocabulary building (1 week)
	
	Read, write and perform free verse
	

	
	Take one poet – poetry appreciation (2 weeks)
	
	Personal responses to poetry Recite familiar poems by heart
	





	YEAR 3
	Genre
	Grammatical Features
	Suggested Final Written Outcome
	Possible Texts 

	Narrative

	Traditional Tales - Fables (2 weeks – or 2 + 2 weeks)
	Paragraphs are useful for organising the narrative into logical sections, e.g. paragraphs about the setting or characters, or paragraphs used to denote the passage of time.
 • Adverbs e.g. first, then, after that, finally… are useful for denoting shifts in time and for structuring the narrative.
 • The use of conjunctions e.g. when, before, after, while, so, because…enables causation to be included in the narrative. 
• Using prepositions e.g. before, after, during, after, before, in, because of… enables the passage of time to be shown in the narrative and the narrative to be moved on. • Present perfect form of verbs can be used within dialogue or a character’s thoughts, e.g. What has happened to us? What have you done? They have forgotten me… 
• Headings and subheadings can be used to indicate sections in the narrative, e.g. Chapter 1; How it all began; the story comes to a close… etc. 
• Inverted commas can be used to punctuate direct speech this allows characters to interact and the story to be developed. 
• Noun phrases can be used to create effective descriptions, e.g. the deep, dark woods.
Verbs and adverbs should be chosen for effect e.g. shouted/muttered instead of said; angrily/quietly etc. to show rather than tell how characters feel and behave.
• Cohesion can be created, and repetition avoided through the use of nouns and pronouns e.g. Sammy and John… they… the boys…
	Write a new fable to convey a moral.
	

	
	Writing and performing a Play (2 weeks)
	
	Write and perform a play, based on a familiar story
	

	
	Traditional Tales – fairy tales (alternative versions) (3 weeks)
	
	Write a traditional tale from a key characters perspective.
	

	
	Adventure stories (5 weeks)
	
	Write an adventure story, focusing on plot.
	

	Non-Fiction
	Recount 2 weeks
	Express time, place and cause using conjunctions (e.g. so, because), adverbs and prepositions 
Inverted commas can be used to punctuate direct speech
	Write a news/ sports report of an ‘unfolding event’ (e.g. commentary), including detail expressed in ways that will engage the reader/viewer
	

	
	Instructions – giving directions 2 weeks
	Express time, place and cause using conjunctions (e.g. so, because), adverbs and prepositions 
Heading and subheadings used to aid presentation
	Write and evaluate a range of instructions, including directions e.g. a treasure hunt
	

	
	Explanations 2 weeks
	Express time, place and cause using conjunctions (e.g. so, because), adverbs and prepositions 
Heading and subheadings used to aid presentation
	Create and use a flowchart to write an explanation of a process, ensuring relevant details are included and accounts ended effectively
	

	
	Report 3 weeks
	Express time, place and cause using conjunctions (e.g. so, because), adverbs and prepositions
Headings and subheadings used to aid presentation
	Teacher demonstrates research and note-taking techniques using information and ICT texts on a subject and using a spidergram to organise the information.
	

	
	Persuasion - persuasive letter writing 3 weeks
	Express time, place and cause using conjunctions (e.g. so, because), adverbs and prepositions 
Use present perfect form of verbs

	Present a point of view in the form of a letter linking points persuasively and selecting style and vocabulary appropriate to the reader
	

	Poetry
	Vocabulary building (2 weeks)
	
	Read, write and perform free verse
	

	
	Structure – limericks (1 week)
	Limerick – A five-line comic verse following the sequence of syllables: 8, 8, 6, 6, 8 and the rhyming scheme: a, a, b, b, a.
	Recite familiar limericks by heart
	

	
	Vocabulary building (1 week)
	
	Read, write and perform free verse
	

	
	Structure – haiku, tanka and kennings (2 weeks)
	Haiku – A Japanese form of poetry with 3 lines, 17 syllables in the sequence: 5, 7, 5.
Tanka – Japanese poem based upon a Haiku but with two additional lines to give a complete picture of the event or mood. (A poet would give his friend a Haiku who would then add two lines to create a poem of 31 syllables with the sequence: 5, 7, 7, 7, 7, This would then be returned to the original poet).
Kenning – A poem written as list of characteristics of the subject without naming it:
	Read and write haiku, tanka and kennings
	

	
	Vocabulary building (1 week)
	
	Read, write and perform free verse
	

	
	Take one poet – poetry appreciation (2 weeks)
	
	Research a particular poet. Personal responses to poetry Recite familiar poems by heart
	

	YEAR 4
	Genre
	Grammatical Features
	Suggested Final Written Outcome
	Possible Texts 

	Narrative

	Traditional Tales - Myths (quests) (4 weeks)
	The third person and past tense are used. This can include the past progressive (e.g. the Billy Goats Gruff were eating), Present perfect (e.g. What have you done?). 
• Standard English forms of verb inflections are used instead of local spoken forms, e.g. ‘we were’ instead of ‘we was’, ‘we did that’ rather than ‘we done that’.
 • Fronted adverbials can be used e.g. During the night…, in a distant field…. These should be punctuated using a comma. 
• The use of adverbials e.g. therefore, however cerates cohesion within and across paragraphs. 
• Cohesion can also be created, and repetition avoided through the use of nouns and pronouns e.g. Sammy and John… they… the boys… 
• Paragraphs are useful for organising the narrative into logical sections.
 • Verbs and adverbs should be chosen for effect e.g. shouted/muttered instead of said; angrily/quietly etc. to show rather than tell how characters feel and behave.
 • The use of conjunctions e.g. when, before, after, while, so, because…enables causation to be included in the narrative.
 • Descriptions can be developed through the effective use of expanded noun phrases e.g. the big blue bird (expanded with adjectives); oak tree (tree modified with a noun); the teacher with the curly hair (noun modified with preposition).
 • The full range of speech punctuation can be used to indicate dialogue this allows characters to interact and the story to be developed.
 • Apostrophes can be used to indicate plural possession e.g. The girls’ names, the children’s mother, the aliens’ spaceship.

	Write a Greek myth focusing on effective characterisation e.g. descriptions (in the style of: a ‘Wanted’ poster; ‘lonely hearts’ advert; job application); link dialogue to effective characterisation, interweaving speech and action.
	

	
	Writing and performing a play (2 weeks)
	
	Write and perform a play, based on a familiar story
	

	
	Story settings (3 weeks)
	
	Write a section of a narrative (or several narratives) focusing on setting
	

	
	A story/stories with a theme (4 weeks)
	
	Relate the theme of the story to personal experience and write an autobiographical story/account reflecting that theme.
	

	Non-Fiction
	Report 4 weeks
	Create cohesion through the use of nouns and pronouns Use of paragraphs to organise ideas
	Write own report independently based on notes gathered from several sources
	

	
	Persuasion 3 weeks
	Create cohesion through the use of nouns and pronouns Use adverbials e.g. therefore, however… 
Use paragraphs to organise ideas
 Effective use of expanded noun phrases
	Assemble and sequence points in order to plan the presentation of a point of view, using graphs, images, visual aids to make the view more convincing
	

	
	Discussion 2 weeks
	Consistent use of present tense (Y2) 
Use present perfect form of verbs (Y3) 
Effective use of noun phrases 
Use of paragraphs to organise ideas
 Use adverbials e.g. therefore, however… 
Heading and subheadings used to aid presentation (Y3)
	Consider different sides of an argument and decide on a course of action, summarising your reasons in a letter
	

	
	Explanation 2 weeks
	Use fronted adverbials 
Use of paragraphs to organise ideas 
Create cohesion through the use of nouns and pronouns
	Create a flowchart to explain how a new invention works; use the notes to write an explanation using an impersonal style
	

	Poetry

	Vocabulary building (2 weeks)
	
	Read, write and perform free verse
	

	
	Structure – riddles (1 week)
	Riddle – A question of statement, often in rhyme, which is a puzzle to be solved by the reader.
	Read and write riddles
	

	
	Vocabulary building (1 week)
	
	Read, write and perform free verse
	

	
	Structure– narrative poetry (2 weeks)
	Narrative poem – a poem that tells a story.
	Recite some narrative poetry by heart Read and respond
	

	
	Vocabulary building (1 week)
	
	Read, write and perform free verse
	

	
	Take one poet – poetry appreciation (2 weeks)
	
	Research a particular poet. Personal responses to poetry Recite familiar poems by heart
	






	YEAR 5
	Genre
	Grammatical Features
	Suggested Final Written Outcome
	Possible Texts 

	Narrative
	Traditional Tales - legends (3 weeks)
	The third person and past tense are used. This can include the past progressive (e.g. the Billy Goats Gruff were eating), Present perfect (e.g. What have you done?). 
• Opportunities also exist for the use of the past perfect e.g. The children had tried…earlier in the day, the goblins had hidden… and Past perfect progressive forms e.g. the children had been searching… they had been hoping to find the treasure since they started on the quest …
 • Adverbials can be used e.g. therefore, however to create cohesion within and across paragraphs. These adverbials can take the form of time (later), place (nearby), and numbers (secondly). 
• Modals can be used to suggest degrees of possibility, e.g. They should never have...If they were careful, the children might be able to…
 • Adverbs of possibility can be used to suggest possibility, e.g. They were probably going to be stuck there all night…, they were definitely on the adventure of a lifetime… 
• Parenthesis can be used to add additional information through the use of brackets, dashes or commas e.g. using brackets for stage instructions in a playscript.
Layout devices can be used to provide additional information and guide the reader, e.g. Chapter 1, How it all began…, The story comes to a close… 
• Relative clauses can be used to add further information, e.g. the witch, who was ugly and green,…The treasure, which had been buried in a chest… this should include the use of commas when required.
	Reflect on the main character of the legend from different viewpoints. Re-tell the story from several different perspectives.
	

	
	Suspense and mystery (4 weeks)
	
	Develop skills of building up atmosphere in writing e.g. passages building up tension
	

	
	Fiction from our literary heritage (4 weeks)
	
	Explore a text in detail. Write in the style of the author to complete sections of the stories. Take the plot and theme from the text to plan and write their own contemporary version.
	

	Non-Fiction
	Recount 2 weeks
	Use of the past perfect
 Modals can be used to indicate degrees of possibility Create cohesion within paragraphs using adverbials
	Compose a biographical account based on research
	

	
	Explanation 2 weeks
	Indicate degrees of possibility using adverbs and modal verbs
 Use layout devices to provide additional information and guide the reader
 Create cohesion within paragraphs using adverbials Relative clauses can be used to add further information Parenthesis can be used to add clarification of technical words
	Links to Geography PoS ‘physical geography, including: climate zones, biomes and vegetation belts, rivers, mountains, volcanoes and earthquakes, and the water cycle
	

	
	Persuasion 3 weeks
	Modals can be used to suggest degrees of possibility Create cohesion within paragraphs using adverbials
	Show through a range of writing an understanding of how persuasive writing can be adapted for different audiences and purposes
	

	
	Instructions 1 weeks
	Parenthesis can be used to add additional advice 
Relative clauses can be used to add further information Modals can be used to suggest degrees of possibility
 Use layout devices to provide additional information and guide the reader
	Detailed instructions with clear introduction and conclusion.
	

	
	Report 2 weeks
	Create cohesion within paragraphs using adverbials Parenthesis can be used to add additional information Use layout devices to provide additional information and guide the reader
	Write a report, in the form of an information leaflet, in which two or more subjects are compared
	

	
	Discussion 2 weeks
	Create cohesion within paragraphs using adverbials
 Use layout devices to provide additional information and guide the reader

	Write up a balanced discussion presenting two sides of an argument, following a debate
	

	Poetry

	Vocabulary building (2 weeks)
	
	Read, write and perform free verse
	

	
	Structure – cinquain (1 week)
	Cinquain - a poem invented by the American, Adelaide Crapsey containing 22 syllables on 5 lines in the sequence: 2, 4, 6, 8, 2
	Read and respond to cinquains. Experiment with writing their own.
	

	
	Vocabulary building (1 week)
	
	Read, write and perform free verse
	

	
	Structure – spoken word poetry/rap (2 weeks)
	Rap – oral poetry with a strong rhythm and rapid pace. Associated with Caribbean and Afro-Caribbean cultures.

	Listen to, read and respond to raps. Experiment with writing their own.

	

	
	Vocabulary building (1 week)
	
	Read, write and perform free verse
	

	
	Take one poet – poetry appreciation (2 weeks)
	
	Research a particular poet. Personal responses to poetry Recite familiar poems by heart

	



	YEAR 6
	Genre
	Grammatical Features
	Suggested Final Written Outcome
	Possible Texts 

	Narrative
	Fiction Genres (4 weeks)
	By writing for a specified audience and with a particular purpose in mind, the writer can choose between vocabulary typical of informal speech and that appropriate for formal speech e.g. the battalion traversed the mountain range; the soldiers walked over the mountains. 
• The passive voice can be used e.g. it was possible that…, the map was given to the children by…, more ingredients were added to the potion etc. 
• Writers may use conditional forms such as the subjunctive form to hypothesise, e.g. If the children were to get out of this situation…, if only there were a way to solve this problem…, I wished I were somewhere else…etc.
 • Past perfect progressive forms can be used to indicate specific points in time e.g. the children had been searching… I had been dreaming of riding a unicorn all my life…
 • Create cohesion across paragraphs using a wider range of cohesive devices such as organisational features, pronouns, nouns and adverbials. Or by choosing to use repetition or ellipses for effect.
 • Colons, semi-colons and dashes can be used to separate and link ideas.
	A range of short stories conveying different genres; a genre-swap story (where the genre changes from one paragraph to the next)
	

	
	Narrative workshop: review key narrative technique e.g. creating settings, characterisation, atmosphere (4 weeks)
	
	A single extended narrative, or several narratives on a similar theme e.g. autobiographical stories, each developing a key narrative technique
	

	
	‘Take One Book’ (extended book study over 5 weeks)
	
	A range of written outcomes, linked with fiction/ non-fiction modules covered across the year
	

	Non-Fiction
	Explanation 2 weeks
	Adapt degrees of formality and informality to suit the form of the explanation 
Create cohesion across paragraphs using a wider range of cohesive devices which can include adverbials 
The passive voice can be used
	Links to science PoS ‘reporting and presenting findings from enquiries, including conclusions, causal relationships and explanations of and degree of trust in results
	

	
	Recounts 2 weeks
	Use of the past perfect progressive form of verbs 
Adapt degrees of formality and informality to suit the form of the text 
Create cohesion across paragraphs using a wider range of cohesive devices which can include adverbials
	Write in role, adapting distinctive voices, e.g. of historical characters, through preparing a CV; composing a biographical account or describing a person from different perspectives, e.g. police description, school report, newspaper obituary
	

	
	Report 2 weeks
	Use vocabulary typical of informal speech and that appropriate for formal speech in the appropriate written forms
 The passive voice can be used 
Create cohesion across paragraphs using a wider range of cohesive devices such as organisational features, headings and questions.
	Write reports as part of a presentation on a nonfiction subject. Choose the appropriate style and form of writing to suit a specific purpose and audience, drawing on knowledge of different non-fiction text types.
	

	
	Persuasion 3 weeks
	Make formal and informal vocabulary choices 
Adapt degrees of formality and informality to suit the form of the text
 The passive voice can be used in some formal persuasive texts 
Use conditional forms such as the subjunctive form to hypothesise 
Create cohesion across paragraphs using a wider range of cohesive devices which can include adverbials
	Construct an argument in note form or full text to persuade others of a point of view and present the case to the class or a group; use standard English appropriately; evaluate its effectiveness
	

	
	Discussion 2 weeks
	Create cohesion across paragraphs using a wider range of cohesive devices which can include adverbials 
Make formal and informal vocabulary choices 
Use the passive voice to present points of view without Adapt degrees of formality and informality to suit the form of the discussion 
Use conditional forms such as the subjunctive form to hypothesise 
Make formal and informal vocabulary choices 
Use semi-colons, colons and dashes to make boundaries between clauses
	A debate followed by a write-up which presents and evaluates the opinions of multiple differing viewpoints
	

	
	Debating skills 2 weeks
	
	A series of live debates on various subjects. Children work in groups/pairs/ individually to prepare and present points of views
	

	Poetry
	Vocabulary building (1 week)
	
	Read, write and perform free verse
	

	
	Vocabulary building
	
	Read, write and perform free verse
	

	
	Structure monologues (1 week
	
	Read and respond
	

	
	Take one poet - Poetry appreciation (2 weeks)
	
	Research a particular poet. Personal responses to poetry Recite familiar poems by heart
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