	Prioritising reading
    The school is determined that every pupil will learn to read, regardless of their background, needs or abilities. All pupils, including the weakest readers, make sufficient progress to meet or exceed age-related expectations

Improving the reading ability of all pupils is an ongoing priority for the school, and children’s progress is regularly measured in terms of phonics, word reading and comprehension. 

Children all read in school and are expected to do so at home. For those who find this difficult, or have additional barriers to progress in reading, additional opportunities to read with an adult are provided during school time. Staff provision and volunteer times are prioritised for this purpose. 

Leaders read with children regularly and observe the teaching of phonics and reading comprehension, to monitor its impact upon progress and engagement. 
	Promoting a love of reading
Stories, poems, rhymes and non-fiction are chosen for reading to develop pupils’ vocabulary, language comprehension and love of reading. Pupils are familiar with and enjoy listening to a wide range of stories, poems, rhymes and non-fiction

A love of reading is celebrated throughout the school. New and favourite books are shared in class and in assemblies by teachers and leaders, and all classes enjoy sharing a story/book every day. 
A love of reading at home is encouraged 





through special events such as an Annual Book Week, incentive schemes and rewards/prizes, as well as information events and Book Fairs. School libraries are open before and after school for reading and choosing books. 

All classrooms feature an area that celebrates reading, and English schemes of learning use examples from real books. 

	Phonics programme

The school uses the Letters and Sounds programme to organise the curriculum for phonics teaching. Beginning with Phase 1 in the Nursery, children in Reception and Year 1 have a daily phonics lesson and continuous provision and additional small-group activities are designed to ensure that all pupils have the best possible opportunity to keep up with the7 Key aspects of Early Reading







programme without falling behind. 

Secure phonics ability by Year 2 is checked through phase 5 teaching in the autumn term before a focus on spelling patterns begins. 

	Matching sounds to books

Brixington’s libraries have received investment this year to ensure books are more closely matched to the sounds that children know and the ability of young readers. 

In EYFS and KS1, books have been purchased to increase the number available to parents and staff in order to allow children to read the sounds that they are currently learning in class. The process will be completed by end of the summer term 2020. 

Children who can successfully decode words have access to Bug Club and Accelerated Reader programmes to help match ability to reading challenge and recommend appropriate books. 

Children also take home books for pleasure that can be shared with an adult and may not be matched specifically to their own ability. 

	Expectations
In EYFS and KS1, expectations for each phase of phonics learning are clear for each half term to allow early identification and intervention for pupils finding it difficult to keep up. 
Phonics teaching begins immediately in Reception and Baseline measurements inform staff of early strengths and challenges. 

[bookmark: _GoBack]Standardised scores and reading age assessments are used to support teachers’ knowledge of pupils’ ability and support is organised for pupils below age related expectations.
	Early reading experts
All teaching staff understand the importance of reading as a priority for the school. Senior leaders and teachers on the English team agree the school’s approach for reading and how its implementation occurs and impact is monitors. These teachers attend the Trust’s English Network Group to ensure expertise is up to date and relevant, ready to cascade to staff. 
CPD for teachers takes place at ALP meetings (at least three throughout the year) and through other training opportunities. Each year group has had at least one teacher attend specific training for supporting whole class and guided reading approaches. 
As well as teachers, teaching assistants take small group and 1:1 reading sessions with regularity. These staff receive CPD for 30 minutes each week and at least one of these per term has a reading focus. Volunteers also support reading and, in particular, provide an opportunity to children to read with an adult when they do so infrequently at home. Volunteers receive prompts and guidance from class teachers to support specific children and approach teachers if they feel reading books are not well-matched. 
	Lack of progress
Ongoing assessment of pupils’ phonics progress is sufficiently frequent and detailed to identify any pupil who is falling behind the programme’s pace. If they do fall behind, targeted support is given immediately to help them keep up, but if this persists then more frequent intervention occurs (such as smaller group teaching or 1:1 sessions) and support will be provided by SENDCO or other professionals where necessary. Additional support will always be sought from families where possible, too. 





Appendix A
To develop Reception children’s spoken language and listening comprehension, we teach children to: 
· follow simple spoken instructions 
· speak clearly, taking turns and listening to what others say 
· participate in talk on a range of topics, both through play and in a class discussion 
· listen attentively to a range of stories, non-fiction, rhymes and poems
· become familiar with a few traditional and modern stories, recognising and joining in with predictable phrases, reciting some traditional and modern rhymes and poems by heart 
· talk about stories they had heard and say which ones they liked 
· take part in role play in familiar and everyday contexts.

Appendix B
Our school phonics programme teaches children to:
· apply phonic knowledge and skills as the route to decode words 
· respond speedily with the correct sound to graphemes (letters or groups of letters) taught in the school’s phonics programme 
· read accurately by blending sounds in unfamiliar words that used only the grapheme–phoneme correspondences (GPCs) that had been taught
· read a small number of exception words, including common words and words of special interest to children, highlighting to children any unusual correspondences between spelling and sound and where these occurred in the word 
· read words without overt sounding and blending, once children were confident in their decoding, but not before 
· read aloud accurately books that were consistent with their developing phonic knowledge and that did not require them to use other strategies to work out words
· re-read books to build up their fluency and confidence in word reading.


